Background.
Although it is well argued, it is too short. It is missing a more exhaustive review of the subject. On the one hand, I would advise to include more studies on overall and work-related wellbeing of teachers, some of them are presented in the discussion and others are simply named in the bibliography without extracting important aspects of their findings. This would help the reader to have a clearer vision of the state of the question before deepening the development of the investigation.undizar en el desarrollo de la investigación.
Method -
More information about the participants is needed. It is said that 5,000 questionnaires were sent, 2,653 were satisfactorily completed, but we do not know the number by type of school, level or sex. Table 1 shows sociodemographic data but only in percentages. The 2653 questionnaires satisfactorily completed do not coincide with the 1549 questionnaires referred to in the results section.
-EPA classification takes into account several social and educational indicators but it is not clear if a school must meet all or any of these indicators, or if clear criteria for classification are established. This researcher asks if there is any study that assesses the adequacy of these indicators. These aspects can help us understand the lack of relationship between EPA schools and lower well-being.
-
The authors use two isolated questions to assess workrelated well-being when there are questionnaires validated for that purpose with their corresponding dimensions. I believe that the information obtained from these questions is incomplete to assess the well-being construct. Many theorists have suggested that wellbeing has multiple domains, and is thus a multifaceted construct. Well-being is a dynamic concept that includes not only subjective, social and psychological dimensions, but also health-related behaviours and economic aspects (e.g. financial success). For example, Seligman's model collects the following domains: positive emotions, engagement, relationships, meaning and purpose, accomplishment. Some questionnaires that assess workrelated well-being could be: The work-related well-being questionnaire (Orsila, Luukkaala, Manka & Nygard, 2011) including both organizational climate and individual factors, or the work-related well-being questionnaire based on Seligman's PERMA model (Kun, Á., Balogh & Krasz, 2017) . -In adiction, The Maslach Burnout Inventory (MBI) has been the most widely used questionnaire in the evaluation of burnout. However, burnout only assesses one aspect of wellbeing, and this questionnaire, in both its theoretical formulation and its psychometric characteristics it poses some problems. There are other alternatives, for example the Physician Burnout Questionnaire (PhBQ), or Copenhagen Burnout Inventory (CBI). -It is advisable to provide data of, at least, the reliability (for this investigation) for the case of the questionnaires such as Maslach Burnout Inventory or World Health Organization Quality of Life questionnaire -Although it is not a specific objective of the research, global data on work-related well being and owerall well-being could be reported to check if the levels of French teachers are high, medium and low. In addition this would allow us to better understand the real context. For ex. It is possible that there are no differences between them, but it is also possible that both EPA TEACHER and NON-EPA TEACHERS present low levels of wellbeing. Discussion -It would be interesting to talk both in the introduction and in the discussion about the aspects that condition well-being, stress or burnout in the teaching staff. Do you agree with the social and educational indicators to classify the EPA schools in France?. There are several models that highlight the psychosocial aspects of the work environment, the characteristics of the students and others. This would be interesting to see if, regardless of the EPA zones, the teaching staff can provide conditions that alter their well-being. In this sense, we could have contributed more information about a study that has been conducted on the subject. For example, in the French context Vercambre et al. (2009) found that elementary school teachers were more susceptible to high emotional exhaustion, but less susceptible to high depersonalization and reduced personal accomplishment than their higher school level counterparts. Experienced difficulties with pupils were associated with all three dimensions. A socioeconomically underprivileged school neighbourhood was also related to high emotional exhaustion and high depersonalization. -Although it is true that the generalizability of our results to other countries also constitutes a limitation because of the education system in France differs from those in other countries, they can be useful and valid, in addition to being comparable with those of other systems. Other studies with which to compare the results obtained are missing, only one study from Finland appears. -
The possible causes of not finding these differences are well explained. If so, could it be interpreted that the national policies of France are effective, at least, for the teachers of the EPA schools?. Better work conditions, Financial incentives and carree bonuses, Healthy worker effect and Resilience.. -Lines 282-290. .."compared with teachers in non-EPA primary schools, teachers in EPA primary schools were less satisfied with their living environment. Most teachers lived rather close to their workplace (<30 min)... Consider also that teachers in EPA schools are younger, with fewer points to choose a school closer or live in better neighborhoods, although, as the authors say, it has not been possible to investigate the latter case.
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GENERAL COMMENTS
In this study, the researchers tried to evaluate the association between school socioeconomic status and teachers' well-being. The paper is well-written and academic English standards are met. It provides a strong and concise overview of the issue studied and it has the potential to make an important contribution to the field after some revisions. I hope that researchers will find the review comments useful.
Title: making puns on disadvantaged schools using the word "black" twice in a title could be misunderstood; it could be perceived as a racist comment.
Background: p. 4 of 20, l. 84-86: 'To date, a number of studies have investigated the impact of school SES on children's health and well-being, but very few have focused on the impact of school SES on teachers' health and well-being [3, [13] [14] [15] [16] [17] , although the latter is crucial to ensuring service quality'. We need to know more about the results of these studies.
Methods:
• Researchers used the Maslach Burnout Inventory. Did they purchase the license to use this scale for all the participants from Mind Garden? The use of this scale is not free-of-charge and it is copy-right protected. Thus, it is of outmost importance to confirm that researchers have followed the required process.
• Researchers used the World Health Organization Quality of Life questionnaire. Did they obtain license to use it? This instrument can be used only after permission. Discussion: Teachers in EPA schools were significantly younger and worked in more urban and larger schools. This finding was not properly discussed. Are these characteristics related to teachers' wellbeing? Please provide literature and compare.
VERSION 1 -AUTHOR RESPONSE

Reviewer(s)' Comments to Author:
Reviewer: 1 Reviewer Name: Juan Gregorio, Fernández-Bustos Institution and Country: University of Castilla La Mancha, Spain Please state any competing interests or state 'None declared': None declared Please leave your comments for the authors below Overall, this is a very important topic, since the well-being of teachers directly affects the quality of teaching. In addition, knowing the well-being of teachers in socially disadvantaged schools help us not only to evaluate the functioning of the education system but the policies of educational administrations to compensate for the differences between schools, both their workers and their students. In this sense, this study provides data representative of the educational reality in France.
We thank the reviewer for this positive view of our work.
Background.
As suggested, we have reworked the introduction to enrich the background. By relying on relevant references, we have put forward the multiple potential sources of teacher's stress and we have summarized the existing data in the field. Please, see the new version of the introduction.
Method -
More information about the participants is needed. It is said that 5,000 questionnaires were sent, 2,653 were satisfactorily completed, but we do not know the number by type of school, level or sex. Table 1 shows sociodemographic data but only in percentages. The 2653 questionnaires satisfactorily completed do not coincide with the 1549 questionnaires referred to in the results section. As suggested, we have described in more detail the sample of respondents in the method section (see lines 130-132). We also have explained more explicitly in the results why we were compelled to restrict our analyses from 2653 teachers to 1549 (lines 226-229).
-EPA classification takes into account several social and educational indicators but it is not clear if a school must meet all or any of these indicators, or if clear criteria for classification are established. This researcher asks if there is any study that assesses the adequacy of these indicators. These aspects can help us understand the lack of relationship between EPA schools and lower well-being. Indeed, the criteria for EPA classification are not fully objectively established due to a residual political leeway at the school academy (Benabou et al. 2009 ) and we were aware that this source of imprecision in the exposure could underpin a lack of relationship with well-being. However, this is not supported by our sensitivity analysis using an alternative classification of the schools, based this time exclusively on the proportions of students attending the school with advantaged/disadvantaged origins. In this further analysis using an objective criterion, results were virtually unchanged. This more objective classification would have been our main model if it had been available for all teachers, however, we were able to define it only among lower secondary state school teachers (N=565). In fact, the two classifications were rather closely linked. We have better explained our approach in the text (please see lines 154-162).
-
The authors use two isolated questions to assess work-related well-being when there are questionnaires validated for that purpose with their corresponding dimensions. I believe that the information obtained from these questions is incomplete to assess the well-being construct. Many theorists have suggested that well-being has multiple domains, and is thus a multifaceted construct. Well-being is a dynamic concept that includes not only subjective, social and psychological dimensions, but also health-related behaviours and economic aspects (e.g. financial success). For example, Seligman's model collects the following domains: positive emotions, engagement, relationships, meaning and purpose, accomplishment. Some questionnaires that assess work-related well-being could be: The work-related well-being questionnaire (Orsila, Luukkaala, Manka & Nygard, 2011) including both organizational climate and individual factors, or the work-related well-being questionnaire based on Seligman's PERMA model (Kun, Á., Balogh & Krasz, 2017).
We thank the reviewer for these references. Indeed, well-being at work is a multidimensional concept. Our approach to evaluate it via several questions is pragmatic but we agree that other more conceptual approaches could be more complete/satisfactory. To highlight this point, we have added a sentence in the discussion section (lines 342-344).
In adiction, The Maslach Burnout Inventory (MBI) has been the most widely used questionnaire in the evaluation of burnout. However, burnout only assesses one aspect of well-being, and this questionnaire, in both its theoretical formulation and its psychometric characteristics it poses some problems. There are other alternatives, for example the Physician Burnout Questionnaire (PhBQ), or Copenhagen Burnout Inventory (CBI).
According to a general principle in epidemiologic research, to build the Teacher's Quality of Life questionnaire, we chose well-established instruments in the field of occupational health in the context of French surveys to ensure acceptability and limit response bias. Among others, we took care to use questionnaires validated in French language. In the late 2000's, the MBI was the most widely used and to the best of our knowledge the MBI-Educators survey was the only questionnaire developed specifically for use by people working in educational settings (Maslach, Leiter and Schaufeli, 2009 ). Of course, this instrument has its limitations. Other instruments with their strengths and their limitations are now available reflecting different conceptualizations of burnout, for example the CBI, SHIROM, OLBI. We have added a sentence to mention this fact (lines 344-347), please, see also the point above.
It is advisable to provide data of, at least, the reliability (for this investigation) for the case of the questionnaires such as Maslach Burnout Inventory or World Health Organization Quality of Life questionnaire
In the new version, to support the reliability of the MBI and the WHOQOL-Bref in the specific setting of the Teacher's Quality of Life study, we have provided, the related Cronbach's alphas. For most variables, coefficients were above or higher 0.7 which indicates rather good internal consistency.
Although it is not a specific objective of the research, global data on work-related well being and owerall well-being could be reported to check if the levels of French teachers are high, medium and low. In addition this would allow us to better understand the real context. For ex. It is possible that there are no differences between them, but it is also possible that both EPA TEACHER and NON-EPA TEACHERS present low levels of well-being.
We agree that situating the overall well-being of teachers in relation to that of other workers is important. To that end, we reviewed the French literature published from 2010 on the subject. Two articles in particular provide elements for reflection, but given methodology differences and results heterogeneity, it seems to us difficult to conclude. Baumann et al. published, in 2010, normative scores for the general French population for the WHOQOL-BREF questionnaire as measured in the 2005 French National Health Barometer (cf. Table A below). Teachers of our study population (as surveyed in 2013) appeared less satisfied about their health, and their quality of life, compared to these norms from the general population. In contrast, in 2012, an article based this time on the 2010 French National Health Barometer (Rhodes et al., 2012) indicated that overall, teachers in France were in relatively good health (please, see comparative statistics in Table B below). However, work experience was less positive than other workers. Although these comparisons are interesting as such, it would require further investigation and discussion, which goes beyond the scope of our article. Discussion -It would be interesting to talk both in the introduction and in the discussion about the aspects that condition well-being, stress or burnout in the teaching staff. Do you agree with the social and educational indicators to classify the EPA schools in France?. There are several models that highlight the psychosocial aspects of the work environment, the characteristics of the students and others. This would be interesting to see if, regardless of the EPA zones, the teaching staff can provide conditions that alter their well-being. In this sense, we could have contributed more information about a study that has been conducted on the subject. For example, in the French context Vercambre et al. (2009) found that elementary school teachers were more susceptible to high emotional exhaustion, but less susceptible to high depersonalization and reduced personal accomplishment than their higher school level counterparts. Experienced difficulties with pupils were associated with all three dimensions. A socio-economically underprivileged school neighbourhood was also related to high emotional exhaustion and high depersonalization.
We agree that, along with school SES, teacher's well-being is influenced by a multitude of factors such as teaching level (<-> pupil's age group), pupil's difficulties, or social support. To underline that point, we have added a sentence in the introduction together with some general references in the field (lines 82-83). Among others, and as suggested by the reviewer, we have cited the study of Vercambre et al. in which several factors were considered simultaneously. In the present article, we similarly took into account several covariates that were available in the dataset and that could act as potential confounding factors for the EPA status/well-being association (those factors known to be linked with both well-being and the school SES), in particular, certain psychosocial risk factors. However, it was not the aim of the present work to specifically study in what extent these adjustment variables were associated with well-being (as measured through several dimensions, which adds substance and contents but also complexity), therefore, we refrain to develop here these aspects. We acknowledge that some other specific studies could be undertaken based on the present data.
Although it is true that the generalizability of our results to other countries also constitutes a limitation because of the education system in France differs from those in other countries, they can be useful and valid, in addition to being comparable with those of other systems. Other studies with which to compare the results obtained are missing, only one study from Finland appears.
In order to ensure comparability, we focused our literature review on epidemiologic studies about the specific topic of teacher's health in disadvantaged schools. To our knowledge, there are no other eligible epidemiologic studies than the few in the Finish setting. There are of course some other articles dealing with teachers in low school SES, mostly descriptive or from qualitative research studies, yet, comparability is not obvious and we prefer not to mention these references.
The possible causes of not finding these differences are well explained. If so, could it be interpreted that the national policies of France are effective, at least, for the teachers of the EPA schools?. Better work conditions, Financial incentives and carree bonuses, Healthy worker effect and Resilience.
We thank the reviewer for this positive comment on this part of our paper. Our results support the hypothesis that the national policies of France are effective, at least, regarding the well-being of teachers of the EPA schools; however, we think it is too early to conclude, notably due to the crosssectional design of our study. Further investigations would be necessary to better understand the mechanisms implied.
Lines 282-290. .."compared with teachers in non-EPA primary schools, teachers in EPA primary schools were less satisfied with their living environment. Most teachers lived rather close to their workplace (<30 min)... Consider also that teachers in EPA schools are younger, with fewer points to choose a school closer or live in better neighborhoods, although, as the authors say, it has not been possible to investigate the latter case.
Indeed, when we looked in details the different items of the "environment" domain of the WHOQOLBref (see Table C below), we found that EPA-school teachers were less satisfied specifically regarding their living environment but not for other aspects such as access to care, information, leisure activities. We observed that the most discriminant items (p<0.10) was "Freedom, physical safety and security", "Home environment" and physical environment (pollution / noise / traffic / climate)". For those three items, teachers in EPA-schools were significantly less satisfied than teachers not in EPA-schools. Please leave your comments for the authors below In this study, the researchers tried to evaluate the association between school socioeconomic status and teachers' well-being. The paper is well-written and academic English standards are met. It provides a strong and concise overview of the issue studied and it has the potential to make an important contribution to the field after some revisions. I hope that researchers will find the review comments useful. We are grateful to the reviewer for these positive and constructive comments on our work. Indeed, we believe that our article after revision is more informative.
Title: making puns on disadvantaged schools using the word "black" twice in a title could be misunderstood; it could be perceived as a racist comment. We now realize that our title could be misinterpreted. We apologize for our unintentional blunder and modified the title in accordance with journal style: "Overall and work-related well-being of teachers in socially disadvantaged schools: a population-based survey of French teachers".
As suggested also by reviewer 1, we have reworked the introduction to enrich the background. Notably, we have summarized the existing data in the field. Please, see lines 90-97 in the new version of the introduction.
Methods:
• Researchers used the Maslach Burnout Inventory. Did they purchase the license to use this scale for all the participants from Mind Garden? The use of this scale is not free-of-charge and it is copy-right protected. Thus, it is of outmost importance to confirm that researchers have followed the required process. Indeed, the license to reproduce the French version of the MBI-ES has been obtained for this survey.
• Researchers used the World Health Organization Quality of Life questionnaire. Did they obtain license to use it? This instrument can be used only after permission. In accordance with the WHO recommendation, we sent a message to whoqol@who.int to inform the office that the WHOQOL-BREF was inserted in the survey questionnaire.
Discussion: Teachers in EPA schools were significantly younger and worked in more urban and larger schools. This finding was not properly discussed. Are these characteristics related to teachers' well-being? Please provide literature and compare.
Indeed, in our data, we observed that teachers in EPA schools were significantly younger and worked in more urban and larger schools. As some literature showed furthermore that such school characteristics are linked with teacher's wellbeing, this support that these factors (urbanicity and school size) are confounders for the EPA status/well-being association and justifies why we considered them as adjustment variables to estimate the independent association. In the new version of our paper, we have specified some references on which we relied to select our confounding factors (lines 189-192) . In the present study, also, we observed some bivariate associations between certain well-being indicators and urbanicity (respectively: school size), please, see the results in the tables D and E below. Overall, urbanicity was consistently associated with worse well-being indicators both at work and in general. Although interesting as such, these associations go beyond the scope of the present work, therefore, we refrain to develop further these aspects in this article devoted to the well-being of teachers in disadvantaged schools.
VERSION 2 -REVIEW
REVIEWER
Juan Gregorio Fernández Bustos University of Castilla La Mancha, Spain REVIEW RETURNED 23-May-2019
GENERAL COMMENTS
The authors have done a good job of improving the manuscript with the contributions of the reviewers. In spite of this, this reviewer would like to make some considerations.
-As mentioned in the first revision, a more exhaustive review of the literature on overrall and work-related wellbeing of teachers is lacking.
-The use of two unique isolated questions to evaluate the workrelated well-being and to omit the use of more complete specific questionnaires has limited the potential and the results of the research.
-Other studies are missed with which to compare the results obtained.
